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Abstract 

The paper investigated the effectiveness of the implemented curriculum in 
emphasizing the moral values of students in primary public sector schools in Sindh. 
Also it analyzes the role played by the school principals/head teachers in promoting 
moral values among students. The paper also explored how teachers at primary 
schools contribute to developing the moral values of students. The study has collected 
177 responses from the teachers of primary public level schools of five districts of 
Sindh province using purposive sampling technique while PLS-SEM has been 
employed for data analysis using SmartPLS v3.2.9. The results have shown that 
effectiveness of curriculum, teachers’ implicit beliefs, and role of principals have 
positive effect on students’ moral development while teachers’ implicit beliefs and 
role of principals have positive effect on role of teachers; whereas, teachers’ implicit 
beliefs and role of principals have positive effect on effectiveness of curriculum. The 
mediation analysis showed that effectiveness of curriculum has positive mediation 
between teachers’ implicit beliefs and role of principals towards students’ moral 
development. However, socioeconomic support has no significant moderating effect 
on the role of curriculum effectiveness, teachers’ and principals’ role towards 
students’ moral development. In this regards, it has been recommended that schools 
can best promote students' moral growth by assisting instructors in coping with the 
difficulties of their jobs and developing teachers' capacity for introspection and 
empathy. Students undoubtedly benefit from community service, being reminded of 
essential qualities, and developing good habits. 
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1. Introduction 
One may not begin to analyze what moral values are without first understanding the morality 
and importance of moral education (ME) (Kristjánsson, 2020). Morality is a system of 
principles and values concerning people’s behavior, which is generally accepted by a society 
or by a particular group of people (Asif et al., 2020).  Uwaezuoke (2020) vouches that morality 
develops a sense of judging right or wrong and this in turn, develops a sense to boost one’s 
morale, which affects each other.  
Moral values are relative values, which protect life and respect the dual value of self and 
others as taught at primary school level in Moral Education (ME), which plays an essential 
role in student’s personality (Farisia, 2020).  This may be considered as advancement and a 
step forward for progress of a nation because at primary school level, learning is at its 
maximum when children are in their developmental stage (Ghorai et al., 2021). Moreover, 
nonetheless, certain research in the context of moral domain theory support the idea that 
disparities in socioeconomic situations and cultural background might influence how people 
judge rule breaches, including moral rule violations. Also, crucial aspects are taught through 
assignments, everyday experiences, cooperative activities, in an effective curriculum. 
Everyone understands and agrees on the objectives (Nishanbayeva et al., 2021). And, if a 
parent wants his or her child to grow up to be a responsible adult, moral education can assist 
in that goal. Moral education must be a part of an effective curriculum that teaches kids how 
to take on minor obligations in order to develop this crucial ability (Farisia, 2020). 
IQBAL (2015) reiterates that Pakistan being an Islamic state, focuses on inculcating moral 
values and deliberate efforts have been seen so far. The National Education Policy of Pakistan 
(NEP, 2009) implements programs and activities effectively for the comprehensive 
personality development of children and the same has been stressed in the National 
Educational Policy of Pakistan (NEP, 2017). Shamshiri (2017) confirms that policymakers are 
adopting several strategies and procedures to increase the quality and quantity of education 
services offered by public schools. According to the Sector Evaluation Report on School 
Education (June 2019) released by the Asian Development Bank, Pakistan’s budget is just 2% 
of its gross national product on education, which it is a far smaller proportion than in 
comparison with other countries of the world (Amir et al., 2020).  
 Naseer et al. (2020) assures that there is no tradition of critical thinking and problem-based 
classroom teaching in Pakistan. Teachers continue using the conventional methods, which 
leads to rote learning and the actual knowledge gets lost on the way. They provide topics for 
forthcoming lessons to be practiced by learners at home and select few learners for class 
discussions, which is the only activity included and shown in the lesson plan (Siddiqui & 
Habib, 2021). Moreover, reasonable people can make bad judgments; it is often not easy to 
know what is morally right. The second task of ME (Moral Education) is to provide students 
with intellectual resources that will allow them to make educated and responsible decisions 
on thorny moral issues (Siddiqui & Habib, 2021). The National Educational Policy of Pakistan 
focuses attention on two significant and essential issues facing the sector: (1) low 
participation and a narrow base; and (2) poor quality of service (Ahmed & Khan, 2020). Khan 
et al. (2020) addressed that the inability of the country's public and private schools to teach 
moral virtues is also the foremost cause of these difficulties. It leads to problems that emerge 
due to the non-existence of ME, which leads to low morale. No research has been conducted 
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in Pakistan, as per our knowledge, that has worked on the present topic considering morality 
development in students as a dependent variable and socio-economic conditions as a 
moderator. 
By taking into consideration these problems, the following research objectives are framed: 
firstly, the paper investigated the effectiveness of the implemented curriculum in 
emphasizing the moral values of students in primary public sector schools in Sindh. Also it 
analyzes the role played by the school principals/head teachers in promoting moral values 
among students. The paper also explored how teachers at primary public level schools in 
Sindh contribute to developing the moral values of students. This study will be beneficial for 
students, parents, school milieu, the community and policymakers as well. It gives proactive 
insight to the researchers, government, policy makers, analysts, and educationists 
regarding how the curriculum can be implemented in schools that could result in the moral 
development of the students. Furthermore, they would understand how different and 
important factors act in the organizations to enhance morality development in students, in a 
developing nation that is Islamic republic of Pakistan in this study and particularly in the 
Sindh province. This study has a great significance in order to find out the factors through 
which the policy makers and the management of the schools improve and develops a 
curriculum that can be beneficial for both the teachers and students in terms of their growth 
and moral development and on the other side it is significant in making the organization 
achieve its overall targets and future missions.    
 
2. Literature review 
2.1. Underpinning theory 
Several theories of ME have been searched for this research study, among which the Moral 
foundation theory (MFT) about morality and cross-cultural research on virtues Haidt and 
Joseph (2004) has been found the best fit. ME is central to the school's goal. In practical 
education, moral philosophy, psychology and education are inseparable (Han, 2014).  
MFT was first proposed in 2004 by Haidt and Joseph. The theory was first developed from a 
simultaneous review of current evolutionary thinking about morality and cross-cultural 
research on virtues (Haidt & Joseph, 2004). Moral foundations theory is a social psychology 
theory that uses intrinsic, modular underpinnings to explain the origins of and variety in 
human moral thinking. The theory suggests six foundations: Care/Harm, Fairness/Cheating, 
Loyalty/Betrayal, Authority/Subversion, Sanctity/Degradation, and Liberty/Oppression 
(Faas et al., 2018). These suggested six foundations are perfectly matched with selected moral 
elements: justice, truthfulness, patience, kindness, respect and empathy of the study. 
In the context of MFT, when students leave school, an appropriate school ethics program and 
an effective curriculum can provide opportunities for them to exercise moral practices 
develop thinking skills, acquire a profound knowledge of moral philosophy (Pijanowski et al., 
2009). Furthermore, teaching is a morally upright occupation. It is a calling that necessitates 
both a strong personal commitment and the application of simple, logical values. Education 
in many countries is designed to promote the overall growth of the individual rather than just 
the cognitive realm (Rissanen et al., 2018). Also, as per the theory, the school principal is a 
moral entity in that she or he acts on behalf of a larger group of people: the students, their 
guardians, the state (justice, social welfare, education, and health), the government, and the 
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educational authority that employs them (Cherkowski et al., 2020). Moral domain theory 
supports the idea that variations in socioeconomic circumstances and cultural background 
may influence how people judge rule transgressions, including moral rule violations (Bizzo & 
Caravita, 2012). According to MFT, from infancy to maturity, moral growth is concerned with 
the appearance, improvement, and interpretation of morality (Narvaez, 2021). 
 
2.2. Development of the hypotheses 
According to Bussey and Hill (2017) a curriculum is effective if it will work in conjunction 
with teachers' abilities to improve teacher effectiveness, assist students in gaining learning 
opportunities that are tailored to their needs, morality development in students, and achieve 
the desired instructional outcomes, under the pre-existing characteristics such as national 
priorities, school goals, school administration, subject matter, instructional technology, and 
tools.  Whereas, morality develops as a result of the teaching of certain beliefs, behaviors, and 
dispositions in order to promote students' pro - social and moral development through the 
curriculum or other activities (Farsakhanova, 2020). Most authors like Julia et al. (2020) 
believe that discourse and cooperation are critical for students' positive behavioral and moral 
development. Therefore, we propose: 
H1. Effectiveness of the curriculum has a positive effect on students’ morality development. 
Teachers instill moral values and attitudes in students and serve as role models by 
demonstrating desirable characteristics in the classroom and community (Omar, 2018). 
Additionally, the instructor constructs an atmosphere in which students are successfully 
exposed to the various points of view reflected by the various levels of moral reasoning in a 
given classroom. Self-reflection and dialogue lead to moral development. It is important to 
provide an environment conducive to self-disclosure and this can only be done through 
responsible and effective teachers (Gunawan et al., 2017). The teacher's role in moral 
education is to give students the ability to arrange their own experiences in more nuanced 
ways. Educators initiate a developmental process aimed at assisting pupils in pursuing their 
moral development after their traditional classroom education is completed (Fitria & 
Suminah, 2020). Therefore, we propose: 
H2. Role of teachers has a positive effect on students’ morality development. 
Moral competence refers to the high level of educators' educational activities, which are 
judged against professional norms and manifested in educators' moral practices and 
positions in school life (Kuusisto & Tirri, 2019). Teachers can affect students' motivation and 
performance by shaping their perceptions of their skills. Schools will better promote 
students' moral development by assisting teachers in coping with the demands of their jobs 
and the teachers' capacity for insight and empathy (Hidayah, 2021). Therefore, we propose: 
H3. Teachers’ implicit beliefs have a positive effect on students’ morality development. 
Teachers' beliefs influence how they teach, how their students evolve, how they make 
decisions, and how they communicate with their students (Kim & Seo, 2018). According to 
Moltudal et al. (2019) teachers must have a positive outlook and a wide range of beliefs. Also, 
teachers, on the other hand, should instill values by selecting and excluding subjects, insisting 
on the right responses, encouraging students to seek the facts, establishing classroom 
schedules, forming classes, enforcing discipline, encouraging competence, and so on. They 
must behave appropriately, dress, and maintain a positive attitude (Erdogan & Cavli, 2019). 
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It is important to understand that moral values can be taught to students, and by teaching 
moral values, students can learn what they want, distinguish what is good from what is evil, 
and fix problems in their lives (Erdogan & Cavli, 2019; Ilaltdinova et al., 2017). Therefore, we 
propose: 
H4. Teachers’ implicit beliefs have a positive effect on role of teachers. 
H5. Teachers’ implicit beliefs have a positive effect on students’ morality development with 
the mediation of the role of teachers. 
Sailin and Mahmor (2018) concluded that teachers must first define and explain the 
principles found in the instruction and pedagogical options they provide in their educational 
qualifications before they can begin educating pre-service teachers about values. Castillo 
(2018) suggested that it's important to remember that education degrees still have a 
complete curriculum and adding ‘specialist’ units that look at principles and morality will 
necessitate the elimination of other courses. Pre-service teachers will be able to recognize 
the ways in which they express their own beliefs, as well as the ways in which they can mold 
the values and spiritual learning of their future pupils, by shifting their emphasis subtly to 
make this often “hidden curriculum” visible and a source of dialogue and contemplation 
(Polat, 2018). Therefore, we propose: 
H6. Teachers’ implicit beliefs have a positive effect on effectiveness of the curriculum. 
H7. Teachers’ implicit beliefs have a positive effect on students’ morality development with 
the mediation of effectiveness of the curriculum. 
In schools, teaching and guiding is essentially a moral activity (Emambokus, 2021). The role 
of the school principal as an agent in building and maintaining a moral and ethical 
environment in the school has been well-founded in literature. Other than their moral 
conduct, school principals bear the responsibility to create an ethical framework and for the 
acts of those they are tasked with leading (Shabani Azadboni & Safari, 2020). Gunawan et al. 
(2020) concluded that nothing can be more effective in shaping a child's moral character than 
the principal's or teacher’s behavior, as has been repeatedly emphasized. The school has a 
major impact on a child's moral values. Principals might instill different intrinsic values in 
children by organizing various curricular and co-curricular events (Hidayah, 2021). 
Therefore, we propose: 
H8. Role of principals/head teachers has a positive effect on students’ morality development. 
Educational leaders make everyday choices that have an impact on others, making their acts 
morally questionable (Khanam & Idris, 2020). Kavakli and Arslan (2019) concluded that the 
influence of a leader on the people that he or she mentors highlight the importance of 
morality, particularly in a self-governing community where leaders must embody and 
express the common ideals of those they lead. Students, team members, and the institution 
all profit from school leaders (Kavakli & Arslan, 2019; Shen et al., 2020) Teachers, educators, 
and partners look up to moral figures. They have guidance and empathy for everyone they 
lead, so they must connect professionally and efficiently with everyone they lead. Therefore, 
we propose: 
H9. Role of principals/head teachers has a positive effect on role of teachers. 
H10. Role of principals/head teachers has a positive effect on students’ morality development 
with the mediation of the role of teachers. 
Principals play a critical role in providing high-quality training (Andedo et al., 2021). They 
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are responsible for ensuring the instructional policies that promote effective learning for all 
students are in operation (Juharyanto et al., 2018; Shen et al., 2020). Via their facilitation, 
direction, and encouragement of appropriate instructional methods, school principals play 
an important role in enhancing student achievement (Grissom et al., 2021). Additionally, they 
should recognize that teamwork is worthwhile and can be effective (Sider et al., 2017). To 
outline or change the campus' action plan, the principals should begin with a review of 
evidence and feedback from students, curriculum personnel, and consultants. Therefore, we 
propose: 
H11. Role of principals/head teachers has a positive effect on effectiveness of the curriculum. 
H12. Role of principals/head teachers has a positive effect on students’ morality development 
with the mediation of effectiveness of the curriculum. 
A good curriculum broadens students' comprehension of the environment and trains them 
for life in the twenty-first century (Abdolmaleki et al., 2018). It broadens students' horizons 
and heightens their curiosity (Babadjanova, 2020). 
In terms of family wealth, political influence, educational history, and career prestige, socio-
economic status (SES) is a term used to distinguish people's relative place in society (Malone, 
2017). Teachers' success and the standard of education are influenced by how they carry out 
their responsibilities (Khotimah et al., 2019). According to von Stumm (2017),  children who 
report high levels of life satisfaction and are in good health have stronger bonds with their 
teachers, achieve higher marks, and are more dedicated to their studies. It has been noticed 
that such students come from a higher social status (Pratama & Ridha, 2019). As the 
governmental, private, and public sectors strive to succeed in the ever-changing twenty-first 
century, they are looking to the educational system to produce skilled people capable of 
working in a technologically advanced world (Adejumo, 2017). For the primary purpose of 
enhancing and maintaining student success, school administrators must be able to handle the 
academic, organizational, and social facets of the school enterprise, both of which are vastly 
diverse and nonlinear (Faas et al., 2018; Liebowitz & Porter, 2019). Therefore, we propose: 
H13. Favorable socioeconomic support of students significantly moderates the effect of the 
effectiveness of curriculum on students’ morality development. 
Social and emotional learning that fosters skills, habits, and mindsets that enable academic 
progress, efficacy, and productive behavior. These include self-regulation, executive function, 
intrapersonal awareness and interpersonal skills, a growth mindset, and a sense of agency 
that supports resilience and productive action; a multi-tiered system of academic, health, and 
social supports that provide personalized resources within and beyond the classroom to 
address and prevent developmental detours, including conditions of trauma and adversity 
(Hammond et al.2020). 
H14. Favorable socioeconomic support of students significantly moderates the effect of role 
of teachers on students’ morality development. 
Students who perceive their teachers as caring, attentive, fair, and understanding are 
expected to be more motivated to interact, discuss, and participate in class (Wanders et al., 
2020). Positive teacher-student relationships cultivate an environment where students can 
feel safe and are able, and willing to, participate in discussions (Mashburn et al., 2006; 
Wentzel et al., 2016). There is a view, supported by the pivotal role of the head discussed 
earlier, that the culture of the school starts with the beliefs and values of the head, and the 
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head then seeks to promote the same values and beliefs in the staff (Nias, 1998). 
H15. Favorable socioeconomic support of students significantly moderates the effectiveness 
of the role of principals/head teachers on students’ morality development.  
 
3. Methodology 
3.1. Sampling design 
The sample size estimation of the quantitative research has been conducted by using the 
50+8k formula given by Krejcie and Morgan (1970) in which k is the number of variables in 
the model. This research has six variables and it has to gather at least 98 sample responses. 
Therefore, the researcher has aimed to gather 177 sample responses from the teachers’ of 
public schools of five districts of Sindh province using purposive sampling technique. 
 
3.2. Respondents’ profile 

Table 3.1: 
Demographic Profile (n = 177) 

    Frequency Percent 

Gender 
Male 62 35 

Female 115 65 

Age Groups 

Below 40 45 25.4 

Between 40- 50 62 35 

Between 50-60 70 39.5 

Marital status 
Married 79 44.6 

Unmarried 98 55.4 

Academic Qualification 

Bachelors/B.Ed 43 24.3 

Masters/M.Ed. 125 70.6 

Any Other 9 5.1 

Teaching/Administration Experience 

1-5  five years 18 10.2 

6-10 years 27 15.3 

11-15 years 17 9.6 

16-20 years 9 5.1 

21-25 years 18 10.2 

25 years and above 88 49.7 

District Location of the School 

Jamshoro 33 18.6 

Khairpur Mir’s 36 20.3 

Naushahro Feroze 36 20.3 

Sukkur 36 20.3 

Karachi South 36 20.3 
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4. Results and findings 
Structural equation modeling (SEM) has been effectively used in different types of business 
researches since the use in 1980. The need to examine concepts and theories with a high 
depth aspect enables researcher to conduct SEM analysis (Hair et al., 2011). SEM has two 
categories entitled as CB-SEM and PLS-SEM; however, PLS-SEM has been implemented 
widely for statistical estimations for variance maximization and predictive-orientation (Hair 
et al., 2012). It is a non-parametric multivariate approach that helps to examine latent 
variables and their relationships (Avkiran & Ringle, 2018). In addition, PLS-SEM enables 
analyses for complex relationships/models and comparatively small sample size (n < 250). 
This technique also refereed as a causal modeling approach for accurate mediation and 
moderation analysis simultaneously (Hair Jr et al., 2014). PLS-SEM also gives predictive 
relevance of the exogenous constructs using PLS blindfolding technique (Hair et al., 2016). 
Hence, the study has employed PLS-SEM using SmartPLS 3.2.9 for data analysis comprising 
(1) measurement model for estimating the relationship between indicators and latent 
constructs that have theoretical foundations and (2) structural model that refers to the 
statistical inference for estimating hypothesized relationship between latent constructs. 
 
4.1. Measurement model 
In this regards, Hair et al. (2011) suggested that indicator reliability should be higher than 
0.70 for substantial extent of representation towards latent constructs while Hair et al. 
(2016) recommended that Cronbach’s alpha should be higher than 0.70, composite reliability 
(CR) should be higher than 0.80 and average variance extracted (AVE) should be higher than 
0.50 for substantial extent of convergence between indicators and latent constructs. The 
results in table 4.1 showed that measurement model has achieved recommended cut-off 
values and therefore, theoretical relationship between indicators and latent constructs has 
been validated statistically. 

Table 4.1: 
Measurement Model using PLS algorithm 

Variables Items Loadings Alpha CR AVE 

Effectiveness of curriculum 
EC1 0.925 

0.842 0.927 0.863 
EC4 0.934 

Role of principals 

RP2 0.920 

0.863 0.917 0.787 RP3 0.799 

RP4 0.936 

Role of teachers 

RT2 0.899 

0.880 0.926 0.806 RT3 0.900 

RT4 0.895 

Socioeconomic support 
SES2 0.733 

0.631 0.829 0.712 
SES3 0.942 

Students’ morality development 
SMD1 0.896 

0.882 0.927 0.810 
SMD2 0.867 
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SMD4 0.936 

Teachers’ implicit beliefs 

TIB2 0.948 

0.896 0.936 0.829 TIB3 0.864 

TIB4 0.917 

 
Measurement model also estimates the result of discriminant validity for assessing the 
existence of divergence between latent constructs that are unrelated in theory (Cheung & 
Wang, 2017). In this regards, PLS-SEM has conducted discriminant validity using Fornell and 
Larcker (1981) criterion (FLC) and the result have been presented in table 4.2. 
 
 
 

Table 4.2: 
Discriminant validity using FLC method 

  EC RP RT SES SMD TIB 

Effectiveness of curriculum 0.929      

Role of principals 0.857 0.887     

Role of teachers 0.872 0.881 0.898    

Socioeconomic support 0.030 0.028 0.059 0.844   

Students’ morality development 0.865 0.837 0.838 0.077 0.900  

Teachers’ implicit beliefs 0.867 0.853 0.862 0.077 0.874 0.910 

 
Bold diagonal values are the squared-root coefficients of AVE and these bold diagonal values 
found higher than respective correlation coefficients (non-bold coefficients); therefore 
discriminant validity using FLC method has been achieved. 
 
4.2. Structural model 
Table 4.3 shows the result of hypothesis-testing using PLS-SEM for direct-effect and 
mediation analysis. The findings of the study has shown that hypothesis-1 has been accepted 
manifesting that effectiveness of curriculum (β = 0.315; p < 0.05) has a positive effect on 
students’ morality development. Hypothesis-2 has been rejected manifesting that role of 
teachers (β = 0.094; p > 0.05) has a positive but statistically insignificant effect on students’ 
morality development. Hypothesis-3 has been accepted teachers’ implicit beliefs                   (β 
= 0.391; p < 0.05) has a positive effect on students’ morality development. Hypothesis-4 has 
been accepted manifesting that teachers’ implicit belief (β = 0.405; p < 0.05) has a positive 
effect on role of teachers. Hypothesis-5 has been rejected manifesting that teachers’ implicit 
belief (β = 0.038; p > 0.05) has a positive but statistically insignificant effect on students’ 
morality development with the mediating role of role of teachers. Hypothesis-6 has been 
accepted manifesting that teachers’ implicit belief (β = 0.497; p < 0.05) has a positive effect 
on effectiveness of curriculum; likewise, hypothesis-7 has also been accepted manifesting 
that teachers’ implicit belief (β = 0.157; p < 0.05) has a positive effect on students’ morality 
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development with the mediating role of effectiveness of curriculum. Hypothesis-8 has been 
accepted manifesting that role of principals (β = 0.149; p < 0.05) has a positive effect on 
students’ morality development while hypothesis-9 has also been accepted manifesting that 
role of principals (β = 0.535; p < 0.05) has a positive effect on role of teachers; however, 
hypothesis-10 has been rejected manifesting that role of principals          (β = 0.050; p > 0.05) 
has a positive but statistically insignificant effect on students’ morality development with the 
mediating role of role of teachers. Hypothesis-11 has been accepted manifesting that role of 
principals (β = 0.433; p < 0.05) has a positive effect on curriculum effectiveness, whereas 
hypothesis-12 has also been accepted manifesting that role of principals (β = 0.136; p < 0.05) 
has a positive effect on students’ morality development with the mediating role of curriculum 
effectiveness. 
Furthermore, table 4.4 shows the result of hypothesis-testing for moderation analysis using 
PLS bootstrapping. In this regards, the findings has shown that hypothesis-13 has been 
rejected manifesting that socioeconomic support (β = -0.014; p > 0.05) does not moderate the 
effect of effectiveness of curriculum on students’ morality development. Hypothesis-14 has 
also been rejected manifesting that socioeconomic support (β = 0.046; p > 0.05) does not 
moderate the effect of role of teachers on students’ morality development. Lastly, hypothesis-
15 has also been rejected manifesting that socioeconomic support (β = -0.021; p > 0.05) does 
not moderate the effect of role of principals on students’ morality development. 
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Table 4.3: 
Hypothesis-Testing using PLS Path Modeling Analysis 

  Estimate S. D. T-Stats Prob. Decision 

H1: Effectiveness of Curriculum -> Morality Development 0.315 0.084 3.754 0.000 Supported 

H2: Role of Teachers -> Morality Development 0.094 0.066 1.418 0.078 Not supported 

H3: Teachers’ Implicit Beliefs -> Morality Development 0.391 0.070 5.562 0.000 Supported 

H4: Teachers’ Implicit Beliefs -> Role of Teachers 0.405 0.044 9.257 0.000 Supported 

H5: Teachers’ Implicit Beliefs -> Role of Teachers -> Morality Development 0.038 0.027 1.420 0.078 Not supported 

H6: Teachers’ Implicit Beliefs -> Effectiveness of Curriculum 0.497 0.073 6.847 0.000 Supported 

H7: Teachers’ Implicit Beliefs -> Effectiveness of Curriculum -> Morality Development 0.157 0.047 3.344 0.000 Supported 

H8: Role of Principals -> Morality Development 0.149 0.078 1.902 0.029 Supported 

H9: Role of Principals -> Role of Teachers 0.535 0.044 12.142 0.000 Supported 

H10: Role of Principals -> Role of Teachers -> Morality Development 0.050 0.037 1.374 0.085 Not supported 

H11: Role of Principals -> Effectiveness of Curriculum 0.433 0.074 5.815 0.000 Supported 

H12: Role of Principals -> Effectiveness of Curriculum -> Morality Development 0.136 0.045 3.042 0.001 Supported 

 
 

Table 4.4: 
Moderation Analysis using PLS Bootstrapping 

  Estimate S. D. T-Stats Prob. Decision 

H13: Socioeconomic Support x Effectiveness of Curriculum -> Morality Development -0.014 0.092 0.158 0.437 Not supported 

H14: Socioeconomic Support x Role of Teachers -> Morality Development 0.046 0.067 0.684 0.247 Not supported 

H15: Socioeconomic Support x Role of Principals -> Morality Development -0.021 0.098 0.213 0.416 Not supported 
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5. Discussions 
The study showed the significant and positive impact of effectiveness of curriculum on 
students’ morality development. The results are in line with the research of Law (2018), and 
Suhadi and Warman (2017). Further, the present paper identified that role of principals has 
a significant and positive impact on effectiveness of curriculum. This result is also consistent 
with the results of Ullah et al. (2021), and Abboud (2017).  
The study results showed that role of principals has a significant and positive impact on role 
of teachers. The result is similar to the results of Alkhazaleh and Al-Srehan (2019). Also, the 
research findings demonstrate that role of principals has an insignificant and positive impact 
on students’ morality development. The results are in line with the study of Alkhazaleh and 
Al-Srehan (2019), and Ghasemzadeh et al. (2021).  
The results further revealed that role of teachers have an insignificant and positive impact on 
students’ morality development. The results are similar to the study of Siddiqui and Habib 
(2021) and Iqbal et al. (2018). The results highlighted that socioeconomic support has an 
insignificant and positive impact on students’ morality development. This finding is 
consistent with the results of Rai and Prakash (2021).  
Moreover, the paper identified that teachers’ implicit beliefs has a significant and positive 
impact on effectiveness of curriculum. The results are in line with the study of Sule (2018). 
Whereas, teachers’ implicit beliefs has a significant and positive impact on role of teachers 
which is supported by the results of Tao et al. (2021). The current study also showed that 
teachers’ implicit beliefs have a significant and positive impact on students’ morality 
development. This results is in line with the research results of Rissanen et al. (2018).  
Furthermore, it can be seen that effectiveness of curriculum and role of principals has an 
insignificant and negative impact on student’s morality development with the moderation 
effect of socioeconomic conditions. The results are consistent with the papers of Lowery 
(2019), and Bourke et al. (2020). Whereas, it can be seen that role of teachers has an 
insignificant and positive impact on student’s morality development with the moderation 
effect of socioeconomic conditions. This is also in line with the results of Kim and Choi (2020).  
The indirect effect results showed that teachers’ implicit beliefs have an insignificant and 
positive effect on students’ morality development with the mediation of the role of teachers. 
The results are parallel with the results of Burgoon (2018), and Friesen and Cunning (2020). 
In addition, teachers’ implicit beliefs have a positive and significant effect on students’ 
morality development with the mediation of effectiveness of the curriculum. The results are 
similar to the findings of Gofton and Regehr (2006).  
Similarly, the role of principals has an insignificant positive effect on students’ morality 
development with the mediation of the role of teachers. The results are consistent with the 
studies of Hanhimäki and Tirri (2008), and Gunawan et al. (2017).  
Lastly, the role of principals has a positive and significant effect on students’ morality 
development with the mediation of effectiveness of the curriculum. The results are parallel 
with the results of Segev (2017), and Bamkin (2018). 
 
6. Conclusion and recommendations 
The main aim of this study is to examine the development of moral values within students of 
public sectors schools. The study carefully analyzes the role of moral education (me) offered 
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to students and teachers in developing their moral values. Therefore, the study has selected 
mixed research paradigm following the phenomenology approach. Since in Pakistan a very 
little work has been done on moral development thus, the present research conducted the 
study in Pakistan so as to identify the missing link in the curriculum. For data collection the 
study chooses the multi-stage random sampling because this type of research methodology 
allows more complete and synergistic use of data. Moreover, emphasis was given to the 
concept of change, collaboration and participation in the study that is why it is grounded in 
participatory worldview. The study shows the results that effectiveness of curriculum, role 
of teachers, teacher’s implicit belief, and role of principals shows the positive effect on 
student’s morality development. In addition, with this, the study analyzes the role of 
mediators and it has been found that with the mediation role of teachers, effectiveness of 
curriculum, teacher implicit beliefs have a positive effect on student’s morality development. 
Also, with the mediation role of teachers, effectiveness of curriculum, head teachers show 
positive impact on student’s morality development. Considering moderating effect favorable 
socioeconomic support of students significantly moderate the effect of effectiveness of 
curriculum and role of teachers and role of head teachers on student’s morality development. 
Moral development has a significant impact on the environment; therefore morality 
education is critical in infancy. As a result, a teacher must be able to develop the morals of 
each student in a variety of acceptable ways. Morality development training should be 
arranged for teachers and principals. Furthermore, the teacher's efforts to develop student 
morality by assigning work and collecting from students on time will benefit, one of which is 
the capacity to establish student discipline through timely assignments. Additionally, 
teachers should emphasize positive behavior reward rather than negative behavior 
punishment, adult modeling of moral behavior, and the development of chances.  
Moreover, students would benefit from the establishment of an ethics curriculum that 
stresses the development of moral thinking skills and actions. On the other hand, teachers 
could bring any news having moral significance, whether domestic or foreign, to present and 
discuss with their students. Moral studies should be aided by stories that are related to 
virtuous action. Children should always be given the opportunity to interpret story themes.  
Likewise, the principal's leadership has a substantial and positive impact on the character of 
students. As a result, efforts should be made to improve the principal's leadership in order to 
help pupils develop their character. Principals should create a dependable work team. 
Therefore, principals must be able to offer direction and oversight, enhance the willingness 
of the teaching staff, establish two-way communication, and distribute work as leaders. 
Notably, the principal must have a distinct personality, as well as the required abilities, 
experience, and professional expertise, as well as administrative and supervisory 
competence. Above that, principals must work hard to influence, encourage, guide, lead, and 
move teachers, staff, students, parents of students, and serve as a role model for students. 
Further, it is the teacher's responsibility, in addition to teaching the subject matter, to develop 
the students and assist them confronts the future. Their distinct implicit ideas, however, 
appeared to be mirrored in their respective moral ethic. So that, teachers may help to guide 
their students' moral qualities and assist them get to be the best that they can become. In 
addition, schools can best promote students' moral growth by assisting instructors in coping 
with the difficulties of their jobs and developing teachers' capacity for introspection and 
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empathy. Students undoubtedly benefit from community service, being reminded of essential 
qualities, and developing good habits. 
This examination, like any other, makes recommendations for the future. The researchers 
investigated the opinions of head teachers and instructors, as well as the efficacy of the 
curriculum in public schools serving grades 1-5. Therefore, researchers can apply this theory 
on private sector and they can examine higher classes as well. This study has been conducted 
in Sindh which is one of the provinces of Pakistan while the influence of this methodology 
may also be assessed in other provinces of Pakistan, and in other countries. Because this 
study was done in Pakistan, a developing country, the influence of this approach may also be 
evaluated in developed countries. While there is no mediator and just one moderator in this 
study, researchers can include mediators and moderators in future studies. 
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